
 

 

 

  



 
 

2 
 

 

 

Overview 3 

Curriculum Links 5 

01 | Introducing Key Concepts 7 

02 | Before the Show 8 

03 | Day of the Show 10 

04 | After the Show 11 

Support Resources 14 

 

  



 
 

3 
 

Performance Type: Four actor forum theatre play 

Topic: Bullying and cyberbullying 

Duration: 
60-90 minutes, including active interventions after 
scripted play 

Audience Size: Maximum of 100 students 

Age Group: Years 7 to 12 

Content Warning: 
Contains strong language and themes of emotional and 
physical bullying 

 

Synopsis 

Provocative, confronting, and authentic – Isolation throws you into some of the harsh realities faced by school 

students across the country.  

 

This performance was devised in collaboration with Western Australian high school students, based on their real 

experiences of bullying and cyber bullying. We generate an empathy driven dialogue to break down these 

challenging problems and, with the audience, start to explore solutions, asking, “How can we intervene to stop the 

bullying cycle?” 

Concepts Addressed 

• Ethical behaviour and responsibility 

• Self-acceptance, respect of self, and concern for others and their rights 

• Social and civic responsibility, care and compassion for self and others 

• Understanding, tolerance, and inclusion 

• Sensitivity to and concern for the wellbeing of other people, and finding constructive ways to manage 

conflict 
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Section 1 should be used prior to the performance. These activities are designed to introduce students to the 

concepts explored in the play to support their engagement with the performance.  

 

Section 2 is to be used on the day of the performance, reminding students of key topics and giving them an outline 

of how the performance will run, focusing them for the interaction with the performers. 

 

Section 3 is designed as a set of activities to extend the learning after watching the performance. These activities 

support the learning generated in the performance and solidify student’s understanding of the topics.  

 

 

 

Constable Care Foundation invites schools to participate in pre- and post surveys to determine the impact that our 

incursion has had on students’ knowledge, attitude and behavioural intent. If you would like to participate in this simple, 

completely anonymous in-class evaluation process, please contact us at education@constablecare.com.au and we will 

send you the materials. 
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Subject Outcome Activities 

Civics & Citizenship 

Different perspectives about Australia’s national identity, including 

Aboriginal and Torres Strait Islander perspectives and what it means to be 

Australian (ACHCK066). 

1, 3 

The impact of societal and cultural influences on personal identity and 

health behaviour, such as: how diversity and gender are represented in the 

media; & differing cultural beliefs and practices surrounding transition to 

adulthood (ACPPS089) 

1, 2, 3 

Health & Physical 

Education 

(Years 7 & 8) 

Strategies for managing the changing nature of peer and family relationships 

(ACPPS071).  
1, 2, 3 

Communication techniques to persuade someone to seek help (ACPPS072). 1, 2, 3 

Skills and strategies to promote physical and mental health, safety and 

wellbeing in various environments, such as: assertive responses; stress 

management; refusal skills; contingency plans; online environments & 

making informed choices (ACPPS073) 

1, 2, 3 

The impact bullying and harassment can have on relationships, including 

online relationships, and the health and wellbeing of themselves and others 

(ACPPS074). 

1, 2, 3 

Personal, social and cultural factors influencing emotional responses and 

behaviour, such as: prior experience; norms and expectations; & personal 

beliefs and attitudes (ACPPS075) 

2, 3 

Sources of health information that can support people who are going 

through a challenging time (ACPPS076) 
2, 3 

Benefits to individuals and communities of valuing diversity and promoting 

inclusivity, such as: respecting diversity; exploring how the traditions, foods 

and practices of different cultures enhance the wellbeing of the community; 

challenging racism, homophobia, sexism and disability discrimination; & 

researching how stereotypes and prejudices have been challenged in various 

contexts (ACPPS078; ACPPS079) 

2, 3 

Health & Physical 

Education 

(Years 9 & 10) 

Describe how respect, empathy, and valuing diversity can positively 

influence relationships (ACPPS037) 
1, 2, 3 

Examine how identities are influenced by people and places (ACPPS051) 1, 2, 3 

Practise skills to establish and manage relationships (ACPPS055) 1, 2, 3 

Recognise how media and important people in the community influence 

personal attitudes, beliefs, decisions and behaviours (ACPPS057) 
3 

The impact of societal and cultural influences on personal identity and 

health behaviour, such as: how diversity and gender are represented in the 

media; & differing cultural beliefs and practices surrounding transition to 

adulthood (ACPPS089).  

1, 2, 3 

Skills and strategies to promote respectful relationships, such as: appropriate 

emotional responses in a variety of situations; taking action if a relationship 

is not respectful; & appropriate bystander behaviour in physical and online 

interactions (ACPPS093) 

1, 2, 3 

Effects of emotional responses on relationships, such as: extreme emotions 

impacting on situations or relationships; & the consequences of not 

recognising emotions of others (ACPPS094) 

1, 2, 3 
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Health campaigns and/or community-based activities designed to raise 

awareness, influence attitudes, promote healthy behaviours and increase 

connection to the community (ACPPS096; ACPPS097). 

1, 2, 3 

HASS 

Work in groups to generate responses to issues and challenges 

(ACHASSI102) 
1, 2, 3 

Present ideas, findings, viewpoints and conclusions in a range of texts and 

modes 
2, 3 

English 

(Years 7 & 8) 

Recognise and explain differing viewpoints about the world, cultures, 

individual people and concerns represented in texts (ACELT1807). 
1, 2, 3 

Different perspectives about Australia’s national identity, including 

Aboriginal and Torres Strait Islander perspectives and what it means to be 

Australian (ACHCK066). 

1, 2, 3 

Evaluate the social, moral and ethical positions represented in texts 

(ACELT1812). 
2, 3 

English 

(Years 9 & 10) 

Recognise and explain differing viewpoints about the world, cultures, 

individual people and concerns represented in texts (ACELT1807). 
1, 2, 3 

Identify, explain and discuss how narrative viewpoint, structure, 

characterisation and devices including analogy and satire shape different 

interpretations and responses to a text (ACELT1642). 

1, 2, 3 

Exploring values, rights and responsibilities 1, 2, 3 

Reasoning in decision-making and actions 1, 2, 3 

General Capabilities: 

Ethical Understanding 

Reflecting on thinking and processes 1, 2, 3 

Inquiring – identifying, exploring and organising information and ideas 1, 2, 3 

Generating ideas, possibilities and actions 1, 2, 3 

General Capabilities: 

Critical & Creative Thinking 
Analysing, synthesising and evaluating reasoning and procedures 1, 2, 3 
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Use the following Key Concepts and accompanying definitions to assess your students’ existing knowledge and 

understanding of the themes in this incursion. The pre-incursion activities below provide suggestions of how to 

explore these themes both in the classroom and at home. 

Bullying 

An ongoing, repeated and intentional attempt to harm, intimidate or coerce somebody else. Bullying can be verbal, 

physical, emotional, social or sexual and can happen anywhere; at home, school, online or outside. Bullying is never 

OK and can cause real harm, whether physical or psychological, to the target. 

Empathy 

The ability to understand and respect another person or group’s point of view or feelings.  Empathy, emotional 

literacy, problem solving, communication and support networks are our essential values in approaching cultural 

change towards bullying. 

Microaggressions 

Microaggressions can appear as insults or verbal abuse, insensitive comments stemming from internal bias, 

environmental indignities (such as a town in which buildings are named solely after people of one racial background), 

or non-verbal behavioural communicating hostile or negative attitudes towards a culturally marginalised person or 

group. These instances are brief and commonplace, often occurring daily and can be either intentional or 

unintentional, depending on the conscious bias of the offender. 

Tackling Bullying 

Bullying is a whole school issue and therefore can only be solved through a whole school approach. The first step is 

a cultural shift amongst the students. Bullying is complex and instantaneous solutions don’t exist but students have 

the power to make real, tangible change. Resolving the social issue of bullying is multifaceted. Developing coping 

strategies for victims, deconstructing actions and intentions of perpetrators and empowering bystanders are all 

essential elements needed to make change. Bullying has a myriad of consequences that may have lifelong effects. 
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This section of the resource pack outlines an activity to complete with students prior to watching the performance. 

This activity is designed to develop critical discussion around the topic, explore essential themes of the performance, 

and upskill students so they are ready and able to participate in the interactive performance. 

 

Learning Outcomes 

Students will: 

• develop a tangible understanding of bullying in their immediate school context and its influence on their 

peers 

• have a chance to self-reflect in a safe environment and experience the commonality of their lived experience 

in relation to their peers extend their trust and openness to communication with their peer group 

• express emotions appropriately  

• consider control and justify their emotional responses in expressing their opinions, beliefs, values, questions 

and choices 

Set Up 

You will need:  

• Post-it notes & pens 

• Whiteboard & markers 

Instructions 

1. Give each student three post-it notes and ask them to write on each note a word that describes bullying. Once 

finished, collect post-it notes. 

2. On the white board, draw a Y-chart with the labels ‘looks like’, ‘sounds like’ and ‘feels like’. 

3. Read out each post-it note, and ask students to group into ‘looks like’, ‘sounds like’ and ‘feels like’. 

4. From the grouping of words, create a definition of bullying. 

Discussion 

“What does bullying look like?” 

• excluding someone from a group (online or offline) 

• giving someone nasty looks, making rude gestures, calling them names, being impolite or constantly teasing 

them 
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• repeatedly saying nasty things about someone behind their back 

• spreading rumours or lies, or misrepresenting someone (e.g. using a person’s Facebook account to post 

messages as if it were them) 

• harassing someone based on their race, sex, religion, gender or a disability 

• repeatedly hurting someone physically by pushing, hitting, slapping, ganging up on or restraining them 

stalking someone. 

 

“What does bullying feel like?” 

• guilty, like it’s your fault that you’re being picked on 

• hopeless and stuck, like you can’t get out of the situation 

• alone, like there’s no-one to help you 

• like you don’t fit in socially 

• depressed and rejected by your friends and other groups of people 

• unsafe and afraid to attend school or work 

• confused and stressed out from wondering what to do and why this is happening to you 

• ashamed and embarrassed 

• physically sick 

• scared to talk about it. 

 

“What does bullying sound like?” 

• jeering  

• teasing 

• copying someone’s words, mannerisms, accent etc. 

• silence – being too scared to defend yourself, stick up for a friend, etc. 

• it could be quiet (whispers) or loud (public shaming). 
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This section of the resource pack includes some information that should be given to the students before they watch 

the performance. This information explains how the session will run, what it will cover and what will be expected of 

the students. Delivering this information to the students empowers them to participate in the session and explore 

the ideas to the best of their ability. 

Before the show, recap the key concepts to best scaffold the students to engage effectively with the performance. 

What is Forum Theatre? 

Forum Theatre is a style of theatre developed in Brazil by Augusto Boal through his form of Theatre of the Oppressed. 

It is an interactive style of theatre that revolves around the audience participating in discussion about the choices 

the characters make and providing new options to create alternate outcomes. 

How Does Forum Theatre Work? 

The company of actors present a short play of scenes that end in a crisis point, where change is desperately needed 

for the characters. The scripted performance runs for 15 - 20 minutes, which is then followed by an interactive 

discussion, exploring the complexity and consequences of bullying amongst young people today. The team facilitates 

the discussion and creates the chance for the audience to engage in debate, explore their ideas related to these 

issues within their community and even get up on stage to act their own suggestions out.  

 

At the end of the session the actors will summarize the key concepts identified in this resource pack and encourage 

students to speak to relevant school staff and/or seek appropriate professional help if they are struggling with any 

issues related to the performance. 

What is Forum Theatre Aiming to Do? 

Forum Theatre does NOT aim to give answers and solutions; rather it creates a platform for viewers to build solutions. 

Driven by the needs and demands of its audience, it is a flexible and ever-changing method that reflects the responses 

of the people who engage with it. Forum Theatre acts as a catalyst to generate new conflict resolution ideas and as a 

medium to practice implementing those ideas. Forum Theatre is driven by the needs and demands of its audience, 

being a flexible and ever-changing show that reflects the responses of the people who engage with it. 
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Learning Outcomes 

Students will: 

• learn the importance of bystanders taking action in reducing bullying. 

• identify activities that count as discrimination 

• understand the role of bystanders 

• identify actions that bystanders can take to support a person experiencing discrimination or bullying. 

Set Up 

1. Break students up into pairs 

2. Hand out a sheet of A4 paper to each student 

Instructions 

In pairs, ask the students to discuss:  

• What activities count as bullying? e.g., unfair treatment or comments about topics including gender, disability, 

race, sexual orientation, religious belief 

• Who is present when bullying occurs? Ans: the perpetrator/s, the person/people being targeted, and possibly 

bystanders 

• Who is a bystander? Ans: anyone who is a witness 

• How can bystanders help when they witness discrimination? E.g., explain why the action was wrong, befriend 

the person being discriminated against. 

• Ask students to think of a recent example of where someone has stood up for and supported someone being 

bullied. Examples may be from the media, a TV show or movie, popular culture reference or novel. Discuss in 

pairs: 

o Why did they choose this example? 

o How did the bystander stand up and take action? 

o What are the similarities and differences in the examples chosen? 

• Combine two pairs to form a larger group. Students discuss: 

o Why is it important for bystanders to intervene when they witness bullying behaviour or 

discrimination? E.g., to support the person experiencing the bullying, to make it clear that the actions 

are not okay 

o What is something you could do if you witnessed bullying behaviour? E.g., tell a teacher, support the 

person experiencing bullying 
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o How do you think the person the bystander supported would have felt, and why? E.g., supported, 

because they know they have an ally 

o Hand out the sheets of blank A4 paper. Ask each student to cut or tear it into four slips. 

• Individually: Each student is to write down four things (one idea per slip) that they could do or say to support 

someone experiencing bullying or discrimination, either in person or through the use of technology. 

• In pairs: Each student finds a partner. They share their four ideas with each other and then negotiate to reduce 

their ideas to the ‘best four’. 

• In fours: Each pair then joins up with the other pair. Both pairs share their ‘best four’ ideas and negotiate to 

reduce their combined eight ideas to a new ‘best four’. 

• Using their ‘final four’, ask students to discuss any obstacles or blockers that might get in their way if they 

decided to use their suggested strategies in a real-life situation. 

Discussion 

As a class, discuss that there are lots of different ways we can help someone, but the best way depends on what we 

are comfortable with. It's important to make sure we never act in a way that puts us or others in danger or at risk of 

harm. Prompts for discussion: 

• Concern for physical safety 

• Not knowing the person 

• No one around to support. 

 

Learning Outcomes 

Students will: 

• develop their ability to recognise bullying and the ability to make change within situations of oppression. 

• extend their capacity to empathise with people involved in bullying situations 

• generate practical problem-solving strategies appropriate to their own context. 

Instructions 

Students are put in small groups and given each of the three scenario outlines below. Their task is to develop 

strategies to assist in conflict resolution, opening up dialogue and decreasing the bullying present. 

Scenario 1: Jacinta and Sophie 

Jacinta is a ‘popular’ girl at school. She has a short temper and often resorts to physical violence to resolve conflict. 

Sophie is new to the school and is rather shy. She isn’t good at making new friends and usually takes a while to adjust 

to a new school. Sophie has become Jacinta’s newest target. Sophie is physically and verbally abused every day by 
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Jacinta, isolating Sophie at school. Sophie has withdrawn from any extra-curricular activities and missed school at 

least twice in the last week.  

You are Sophie’s favourite teacher at school. How can you support her in coming back to school full time and decrease 

the bullying she experiences? 

You are Jacinta’s brother/sister in the year above her at school. How can you help her solve the conflict with Sophie  

in a positive way? 

Scenario 2: Ryan and Josh 

Ryan and Josh are friends. They have the same friends at school and play footy together on the same team after 

school. Ryan’s family has a lot more money than Josh’s family. Ryan constantly ridicules Josh for his second-hand 

clothes as well as makes fun of Josh’s family. Josh is having a particularly bad day one day and ends up in a fight with 

Ryan where he breaks Ryan’s nose.  

You are the school principal and have Josh in your office to talk about the fight. How do you plan to deal with this 

incident? 

You are Josh’s best mate from Footy and you go to a different school to him. How can you help Josh deal with this 

conflict? 

Scenario 3: Ben 

Ben is a dedicated and confident student. He excels academically and at sport. He has lots of friends at school and 

has a positive rapport with his teachers. Ben also spends a lot of time using Facebook and Instagram. Recently he has 

started receiving lots of abusive comments on his posts and photos. It has progressed to the point where a few people 

humiliate and abuse him for everything he posts. He receives private messages from the same people every day 

insulting him, threatening him and his family.  

You are Ben’s parent. How would you support him in this conflict? 

You are Ben’s best friend at school. You are the only person he has spoken to about the abuse. How can you help stop 

this from happening? 

Discussion 

Discussion afterwards should focus on generating a list of strategies for dealing with conflict. The discussion should 

analyse the effectiveness of the strategies and the consequences of the choices. 
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Games for Actors and Non-Actors Friendly Schools Plus Program 

Written by Augusto Boal (translated by Adrian Jackson) 

 
Theatre of the Oppressed 

Written by Augusto Boal 

 
The Rainbow of Desire  

Written by Augusto Boal 

www.friendlyschools.com.au/fsp  

 
Bullying No Way 

www.bullyingnoway.gov.au  

 
Kids Helpline 

www.kidshelp.com.au  

 

  

http://www.friendlyschools.com.au/fsp
http://www.bullyingnoway.gov.au/
http://www.kidshelp.com.au/
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48 Sixth Avenue 

Maylands WA 6051 

 

(08) 9272 0000 


